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Overview
In May 2009 the Assistant irector for Service-kearning in the Office of Leadership a
Service-Learnin@OLSL) asked faculty who teach serviEarning courses at UNCG
solicit their students’ participation in an-line survey administered tOLSL. Seventy
students from twelveoursescompleted the on-line survey (388esponse ra). As an
incentive to complete the survey, respondents wetered into a raffle to win an P
Shuffle. A list of courses and their community pars for servic-learning are include
at the end of this report.

Overwhelmingly, respondents’ reportstheir service-learningxperiences wer
positive, as shown in their responses to surveysieas well as in the og-ended portion
at the end of the survey. The responses timultiple choice surveitems ar grouped
into six categories: academic enhement; community involvement, benefit, &
awareness; efficacy and responsibility for learnsedtawareness; planning al
communication; andervicelearning as a learning strategy. An oparded question wz
also included at the end of the survey tpture qualitativedata that would len
additional insight to participar experiences in their servidearning course.

Demographics
Ethnicity
Of the 70 surveysompleter by studentgnrolled in twelve (12) classes during the sp
2009 semester, 67pkrcent identify themselves as Caucasian/W1.4 percent as
Hispanic, 28.6 percertfrican Americal, and 2.9 percent "Other".

Sex
68.6 percent of the respondents are female, 28c&ipeare male, and 2.9 percent g
no answer.

Age

The surveys teen represented all age groups. 70 percent oegondents are under :
17.1 percent are 254, 1.4 percent are -44, 7.1 percent are 454, and 4.3 percent a
over 55.

1 Survey adapted from Gelmon, S.B., Holland, B.A., Driscol], A., Spring, A., & Kerrigan, S. (2001).
Assessing Service-Learning and Civic Engagement: Principles and Techniques. Campus Compact.
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Academic standing

With regards to class level, 14.3 percent are fresh 14.3 percent are sophomores, 24.3
percent are juniors, 22.9 percent are seniors, [Z&&nt are graduate students, and 1.4
percent are "other".

Employment

Though the majority (32.9%) of respondents didhaote a job, 10 percent worked 1-10
hours per week, 25.7 percent worked 11-20 hour8, ddrcent worked 21-30 hours, 10
percent worked 31-40 hours, and 5.7 percent wooked 41 hours per week. One
student (1.4%) gave no answer.

Prior volunteer experience

Prior to taking the course, 32.9 percent of theetis had volunteered a cumulative of
one (1) to 15 hours in their community; 17.1 petdead volunteered between 16 and 30
hours, 1.4 percent volunteered between 31 and d&hé.3 percent volunteered between
46 and 60 hours, and 30 percent had volunteeredédvieours. For several students
(12.9%), the service-learning course was theit éxperience with volunteering.

Responsesto Survey Items
In the questionnaire, students were asked to resfma series of questions about their
experiences within the service-learning class, el as their attitudes towards service,
using a 5-point Likert scale. (1=strongly disagaee 5 = strongly agree)

Academic Enhancement

The majority of student respondents felt that thkmunity participation aspect of the
course helped her/him to see how shbject matter can be learned in everyday life
(41.4% agree; 42.9% strongly agree); the commumitik she/he did through the course
helped her/him tetter understand the lectures and reading in iherse(42.9% agree;
30% strongly agree; 17.1% neutral).

Community I nvolvement, Benefit and Awareness

Although the majority of students were already imed in some service work in their
communities, the majority also responded that traraunity participation aspect of the
courseshowed them how to become more involved in theinoanitieg44.3% agree;
40% strongly agree). A strong majority felt that thiork they did in the community as
part of the service-learning counsenefited the communi($5.7% agree; 34.3% strongly
agree), helped them to beore aware of the needs of their communif@gs3% agree;
37.1% strongly agree).

Efficacy & Responsibility for Learning

A majority of students felt that theyuld make a difference in their communii{83.3%
agree; 63.8% strongly agree). Surprisingly, onlg student (1.4%) strongly disagreed
and one student (1.4%) was neutral regarding tatsrment. The majority of students
also feltresponsible for the quantity and quality of knowgledbtained from the course
(35.7% agree; 42.9% strongly agree).
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Self-Awareness
The majority of respondents believed the commurityk made thenaware of some of
their own biases and prejudicé$4.3% agree; 27.1% strongly agree).

Planning and Communication

The majority believed the community work helpednthearn how tglan and complete
a project(42.9% agree; 27.1% strongly agrem)hanced their leadership skills7.1%
agree; 28.6% strongly agree) and their abilitgdoamunicate ideas in a real world
context(50% agree; 30% strongly agree).

Service-Learning as a Learning Strategy

The majority of students surveyed believed thatdiea of combining work in the
community with university coursewosdhould be practiced in more classdghe
university(34.3% agree; 35.7% strongly agree; 24.3% neutral)

Responsesto Open-Ended Questions
At the end of the survey, students were asked, fé@lyéow would you describe your
service-learning experience?” and “Please shareaddyional thoughts related to the
course”. The data was analyzed according to tle@ming goals associated with service-
learning: academic enhancement, civic engagemedtparsonal growth (Ash, Clayton,
and Moses (2008). Reponses that included negdatensents (such as frustration or
disappointment) were categorized as challengesisndescribed below. Students’
responses are presented verbatim in the followacgans.

Civic Learning

Responses are categorizect&sc learningif they explore “how people act as part of
larger processes to generate change in the warlchdrthem” (Ash, Clayton, Moses,
2008). Civic learning occurs when students condider and why change occurs, how
power and privilege affects individuals, commurstier society at large, and one’s roles
and responsibilities with their community.

"My service learning experience was incredibly pesiand | learned so much not
only about the Greensboro Community but about nysel the role | can play in
someone's life, just by giving a few hours of ngei"

* "My service-learning experience was educationbhd never volunteered with
senior citizens before or senior citizens with sgleteeds. The agency was very
nice and welcoming."

» "My service learning experience was fulfillingwas nice to be able to be of
service to an organization which strives to make $lobose in need have the basic
necessities of food, clothing, and shelter.”

* "It was very meaningful and eye-opening. It turrigral of shallow sympathy into a
sincere caring and longing to help. It brings trstatht problems to life and
although it makes you feel bad, you can feel gaaldihg others."

» "A great experience; interesting to work with sonpadifferent people.”

* "l thought that it was a very positive learning expnce. It has also changed my

view on my community."
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* "It was an opportunity to interact with people fralifferent ages and ethnic
backgrounds, also this opportunity made awareefjtieat need of volunteers who
are willing to help people who did not have the appnity that we had."”

* "| really enjoyed my service-learning experiencéla¢ Guilford County Animal
Shelter. It showed me the importance of getting@iwed in my community and the
importance of meeting and interacting with othereiy community.”

* "I strongly believe that service-learning coursesisd be a requirement for
graduation in both undergraduate and in graduagrams. | feel that this is more
important than our speaking intensive or writingeimsive markers that are required
for undergraduate students. It is the respongilmlitthe university to be involved in
the community and to teach its students the impogaf social responsibility.”

* "When | helped as Spanish English interpreterdl i@ opportunity to use my
knowledge to help mothers who did not speak Engbstommunicate with their
children's teachers, and sadly | found out thatyr@diidren are struggling because
the teachers in some cases are not even aware dfitdren learning disabilities,
and the worse part is that the parents are awdteesé situations but they can not
communicate that to the teachers because theyspmak the language.”

« "| feel that service learning is a useful learniagl - especially to those who may
not have any previous volunteering experiencendbées you to put into practice
what you have learnt in the classroom and also shw that some of your
thoughts and biases that you may have had abouhoaities and social groups are
not neccessarily true.”

Academic Enhancement

Academic lessons are enhanced (academic enhangemhemt students make
meaningful connections between the service in wthiely are engaged, and the course
texts and classroom discussions (Ash, Clayton, &&802008). This may be an “Aha!”
moment where students piece together how theorynéamm practice (and vice versa).

* "The service-learning experience was better thexpected. | worked with a non
profit agency that provides mental health coungedind a host of other services.
I've worked in the field of education for the p@stears, and working in social
services was a new experience and | learned quite"a

* "It was a pleasure serving El Buen Pastor Latinm@anity Services. Not only
was | learning how to conduct a philanthropic dffbut | was practicing and really
helping the small nonprofit which was so gratetulthe help. This project/course
was one of the most rewarding experiences thate had in my educational
career."

* "It was beneficial to practice the ideas we wegerneng in class.”

* "It was a positive learning experience. Gettingiathe community through this
service learning experience gives you a handsesad what it is like to work with
others and | think it should be required in at iease of the GEC requirements.”

* "l enjoyed working in the site that | was placedaimd it helped me to understand
the coursework better."

» "My service learning experience was helpful andessary in applying the course
information to real life situations."
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» "My experience was extremely positive. | learnbdwd poverty and homelessness
in my community and how | could make a differentevas able to connect these
iIssues on a macro level to class standing in tise &hd the world. | learned a great
amount from the readings and class discussionsevenyl received the most
satisfaction from the volunteer work that | did the course. It has helped me see
that | want to possibly major in social work or sething related so that | can
continue to help people in need.”

« "| feel that my service-learning was beneficiahte in that, it gave me knowledge
that | can use in my future endeavors. | didn'tehavot of one on one contact, but |
gained a lot of information about nutritional vadue

* "These types of courses allow students to gromdisiduals and as leaders within
their communities. It allows students to apply ¢theessroom knowledge to real life
situations. It is the type of knowledge collegersas should be teaching for taking
tests can only examine true knowledge to an extieistthe ability to properly
execute and apply the learned skills that detersnine real life success of the
students."

Personal Growth

Personal growth moments may be the most transfanatbecause it is when students
learn more about who they are (their strengthsknesses, assumptions, skills,
convictions, etc.), who they want to be, and hogytban be responsible for their own
growth (Ash, Clayton, Moses, 2008).

» "My service-learning experience was a very enjogale. | went to my
community partner with intentions of only servitget, but in the end | feel like
more was given to me during my time there."

* "Amazing, that is why | plan on volunteering monemy community."

« "| feel that service learning is a great opportyritowever you can only get as
much as you put into the work. | liked this seeviearning course because it
helped me see more to Greensboro than just theussm@lso allowed me to meet
new people."

"l was a bit hesitant at first in participatingarcommunity project - especially as |
had to choose it myself and knew not a lot abow@iice | was there my
apprehensions were pushed to one side and | tholyoagjoyed my experience. |
thought that the environment that | would be wogkim would feel quite communal
and shared but | now realize that was not the d¢agas a very welcoming
environment with a nice homely feel."

* "It was frustrating at first because | couldn'tfinY place. But once | realized the
level of interaction that | was comfortable withrehlly felt like | could make a
difference.”

* "It was a great experience with lots of opport@stior growth in many ways."

« "| feel that it was a positive experience. | enjpyke class and | enjoyed working
with my community partner even though actually dgatine work was difficult.”

* "My service learning experience was great. | hadgportunity to work
somewhere that | would never have realized | hadfiportunity to do so. | loved
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working with the students at the high school argklfmrward to continuing to be
apart of this service project.”

* "l am a volunteer and have been for some time Adws course helped me to learn
of other areas that | can volunteer and give ba¢keé community."

* "l enjoyed my service learning experience. It haped me to give back to my
community in a small way. | have been able to apjpte the necessities in life
more than | did before."”

* "l learned about my ability to make a differenceammunities if | make the time
to do so. | realized that the need for communityise is always present however,
as a volunteer it is my duty to take the initiatigeactually participate in order for
real growth to take place. | can make a differesnoe will continue to do so my
local, national, and global communities."”

* "I had never really done anything like this anddsawery worried about it at first.
However, | was able to get over it and overcomeusyally shy nature because |
knew that it was worth coming out of my comfort eaonsidering how rough
these people had it. | am looking forward to daimgre of this in the future and |
would definitely recommend that people do it. I kvimy high school had a program
like this (We had to complete 15 hours but it wakfi@rent setup that made it easy
to do something shallow). Again, | am glad thaadl lthis experience.”

Remaining Challenges for Instructors & Students

Although many students have excellent experiencteeda service-learning site, some
experience challenges and frustration both in tagscoom and at their service-learning
partner site. Some frustrations may be genuinety o miscommunication or lack of
adequate preparation on the instructor’s part,evbihers, we suspect, are the result of
engaging students in a pedagogy that is new anchvdhiallenges traditional teacher-
student relationship roles. Therefore, we provideief review of research on
experiential pedagogies on student developmehieagnd of this section.

One student expressed disappointment in not geattmfull value of her textbook and
classroom time: "Personally, | enjoyed the serlgeening, however we could have
covered the text information more. We purchasedak bhat we hardly used. | like a
class that is structured, this course was diffeaatat times confusing. | feel | could
have gotten the same results if this was a setfystiass online." Another student
commented that her service-learning course waserésting, but not very educational.”
In both cases, the student was not making the aionebetween the community service
and the academic pieces of his or her course.

The two most frequently mentioned challenges w&seas with the partner site and
dealing with stresses based on the course timafideequirements. Four students
expressed disappointment with their service-legrpartners:
* "l wish that we would have had a more reliable merlearning partner. [The
partner site] cancelled on us a lot!"
* "l would have enjoyed it more if [the partner sitehsistently kept our meeting
times. They kept cancelling the meetings and aetitewe had to scramble to
meet our hours. The whole. . .project is poorlyamiged also."
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* "In the group project setting: | think it is helpfor nonprofits to understand from
the beginning that it takes time up front on a @cbjo bring the students up to
speed about the organization. They also have toivdortable sharing sensitive
(budget, statistical, demographic) information. Whige students have applied
the learning from their coursework to the organaas situation, they are
provided with solutions from a different perspeetand some great suggestions.
They still have to do the work to implement thegesgions."

* "lwish | would have chosen a different site. | wbbhave liked to do something
more hands-on with people.”

The first three examples demonstrate the importahestablishing a good partnership
with an organization before sending students toatomunity work so that it is
understood what is expected of the organizationvamat the organization can expect
from students. In the fourth example, the studegtatted his/her choice of partner and
felt that changes couldn't be made. It is importantnstructors to facilitate reflection
throughout the course in which they draw out treseerns and help the students adapt
to their service-learning sites.

Other students expressed frustration or challengisthe course organization and
requirements:

* "l believe this course should be completed over years - the first for
coursework and research and the second for aatoahanity involvement and
project development.”

* "l...feel that 20 hours was a lot to do when goe taking 4 or 5 other courses."

» "This class would be better if more emphasis wased on step-by-step
completion. | felt overwhelmed at the end of themester trying to account for
everything while completing a ton of other assigntaas well."

* "I'm not certain who is getting the benefit frorift course] being classified as a
'service-learning' course. There were times whée# Hoing reflection journals
were more time consuming than actually productwéha issues discusses were
going to come about during class or via e-mail. pragluct this class produced in
2009 was going to be community-based one way oottier and the finished
interpretive product relied heavily on our interans with people in the
community. Again, I'm just not certain what themtas to this course being
'service-learning' and who is getting the bendfthat designation.”

The first three examples express frustration withdourse organization. In the final
example, the student expresses does not see taétlndémesignating a course "service-
learning.” The student felt that this designaticeraty added on extra requirements that
would have already been met based solely on these@ontent.

Students’ negative responses to service-learningais® be a response to a new
educational paradigm, as well as a result of whegestudent is in their own intellectual
and personal development. For many students takngce-learning courses, it is their
first experience in which the instructor is de-ezad as the singular authority of
knowledge and the students are expected to integrqteriences from outside the
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classroom into their academic wdrihe activities and responsibilities a serviceféay
course requires of students can be challengingftasttating) simply because it requires
active engagement — they are not empty vesselggait be filled up with knowledge
from the instructor, as in a ‘banking’ model, bather, students are required to construct
meaning from ‘dialogue’ to use Friere’s distinctioheducational models (1970).

Perry's theory of student development is also instrudireevaluating students’
responses to service-learning. William Perry (amosequent research) suggests that
college students "journey" through nine "positiongth respect to intellectual and ethical
development. Students in early stages of developbeieve knowledge is created by
authorities and that there are right or wrong amsywehile students in later stages of
development have a more nuanced and contextualimerstanding of knowledge
creation. The four categories of positions are:
1. Dualism/Received Knowledgdere are right or wrong answers; knowledge is
created and known to Authorities
2. Multiplicity/Subjective Knowledgéhere are conflicting answers, therefore,
students should trust their inner voices and nabdernal Authority
3. Relativism/Procedural Knowledgthere are disciplinary reasoning methods and
solutions must viewed in context and relative tppsurt
4. Commitment/Constructed Knowled@eowledge is a combination of learning
from others, personal experience and reflection.

Service-learning is especially challenging for stutd who are in early positions of
development because the service activities ara ddtesely structured and the questions
(and solutions) are often open-ended. For exarspdents may be asked to consider
how their service experience informs their undeditag of a theory, or more broadly
even, a profession. Students who are looking fer‘tight answer” to “ace the course”
may feel that their time spent in service is “wdstegecause they see the community as a
place where service is performed, rather thansagraficant opportunity to learn
something that could not be learned from the imstruor a textbook.

Intentional and directed reflection, and especial@ssroom discussions, is an essential
component of service-learning curricula becauselips students make connections
between their experience and the academic corstih et al’$ longitudinal study of
22,236 college undergraduates shows that in-cidkection is a significant factor in
students having a positive service-learning expegeAdditionally, the authors found
that “the frequency with which professors connbetgervice experience to the course
subject matter is an especially important deterntiod whether the academic material

2 SGaltmarsh, J. (In press). In Fitzgerald, H. E.,d@8kr C., & Seifer, S. (Edsiflandbook of
Engaged Scholarship: The contemporary landscapd. (. Institutional changeEast Lansing,
MI: Michigan State University Press.

3 Perry, W. G., Jr. (1968Forms of intellectual and ethical development ia tiollege years: A
schemeNew York: Holt, Rinehart & Winston.

4 Astin, A. W., Vogelgesang, L. J., lkeda, E. K. Y&e, J. A. (2000)How service learning
affects students#ligher Education Research Institute, UniversitZafifornia, Los Angeles.
Available at http://www.gseis.ucla.edu/heri/PDFSIAS/HSLAS.PDF
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enhances the service experience, and whethermieesexperience facilitates
understanding of the academic material” (p. iijrthermore, the extent to which the
service experience was enhanced by the acadenmsecoaterial depended, in part, on
the amount of pre-service training provided toghelents.

Recommendationsfor Instructors

As shown in the sections above, when done weNjeeitearning provides excellent
experiential opportunities for students to enhahee& academic knowledge, increase
awareness of their personal development, and baomérto civic development. However,
the criticisms and frustrations expressed in thenegnded portion of the survey suggest
that not all students experience service-learnirihe same way. To ensure high quality
service-learning experiences for students, we dfffeffollowing suggestions for
developing course syllabi, reflection strategies] partnerships.

Syllabus
1. Introduce the service-learning component in thedetson of your course and
define what it is so students understand howatademic in nature.

2. Articulate how the service experience will enhatie®r understanding of the
course content and materials.

3. Articulate the approximate number of hours studeriidoe expected to serve and
the names of the organization(s) they may serve.

4. Include a schedule for reflection and service-lemythased assignments.
5. Explain how service-learning reflection assignmemwtkbe assessed.

6. Include a statement regarding the importance df Qigality service as students
represent their instructors, OLSL, and the UNCG omity. (Note: Please do
not grade students’ service. The only acceptabld l&f service is “A” quality
work. Providing anything less is disrespectfulleé tommunity partner and may
damage the relationship between the community @aend the faculty member.
The quality of service can be confirmed by the camity partner via phone or e-
mails throughout the semester.)

Reflection®
1. Reflection activities are implementedntinuouslythroughout the course.
Multiple opportunities for reflection before, duginand after community
experiences prepare students to engage effectivelynmunity work and invite
them to explore the questions, challenges, andhisthat arise over time.

2. Reflection activities areonnectedo course goals and objectives. Reflection is

® These four principles for reflection are adoptexirfA Practitioner’s Guide to Reflection in
Service-Learning: Student Voices and Reflect{d896) by Janet Eyler, Dwight E. Giles Jr., and
Angela Schmiede.
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deliberately integrative, designed to meet desmgdomes such as deep
understanding and application of course materidldevelopment of particular
skills (e.g., communication, teamwork, problem-sagy or attitudes and
dispositions (e.g., sense of efficacy, ongoing catment to civic engagement).

Reflection activities arehallenging requiring students to think critically.
Effective reflection creates a safe space witheirigpso comfortable that
assumptions or opinions go unexamined; it is esddntfoster open inquiry,
encouraging students to express and consider euttgrspectives in an
environment, and stressing the values of civil@isse, reasoned analysis, and
reflective judgment.

Reflection activities areontextualizedMeaningful reflection addresses the
course content and immediate community experiemeeays appropriate to the
larger curricular and community contexts, as welsadents’ knowledge,
learning styles, and backgrounds.

Strategies for facilitating reflection can be assgsonline at Learn and Serve
America’s National Service-Learning Clearinghouseé&bsite:
http://lwww.servicelearning.org/instant_info/factesks/he_facts/he_reflection/ex
panded.php

Develop Partnerships for Co-Education

1.

Identify appropriate community agencies and pastmérere students can provide
a service and achieve academic and civic learrimpectives. Depending on the
capacity of the agency, you may need to select thare one agency.

Make an appointment to meet with the volunteer dimator or primary contact
who will set up the service component in the ageBeysure to discuss at least
the following topics:
a. The mission of the agency and of your work as atruictor
b. The roles and responsibilities required to fadiitdne service experience
(including orientation sessions, training, and suisén)
c. The types of resources the service will requirany
d. How the partner would like to be recognized in goplications or media
attention the partnership may generate (noteigHigically an afterthought,
but an important aspect for preserving relationship

Share a copy of the course syllabus and what you stadents to get out of their
service to help create the context in which stuslenil be providing service.

Involve the community partner in planning and eaéihg the structure of the
service-learning experience. You are already askiam to serve in a co-
educator role by virtue of assigning students tokwath them. It will help your
students if both of you are on the same page regatide purpose of the service
and the expectations of the students.
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5. Invite your community partner(s) to campus to dsscthe mission of the agency,
as well as the clients they serve and the sertiegsprovide.

6. Discuss issues of transportation. Transportaticseteice sites is an important
consideration for your students, particularly gytdo not have a car on campus.

7. Have your students complete a service-learningept@greement form with their
community partner before beginning service. A sanipim can be obtained from
OLSL.

8. Check in with your community partners via phone-gonail (depending on their
preference for communication) throughout the seendgstidentify any concerns
before it is too late!

9. Invite your community partner to listen to studéngéflections or to view their
final projects related to their service sites.

10. Ask your partner for their evaluation of the seevexperience. How did it work
for them and their staff? This evaluation shows jloan care about them and
whether students’ efforts helped to serve theisiors

Service-learning is a proven high-impact praétibat helps students to make immediate
and long-lasting connections between their academicsework and the communities in
which they live. The Office of Leadership and SeevLearning provides consultations
and workshops for instructors who wish to develppewise courses to include an
experiential service component. Please call Dr.l{£da@nke, Assistant Director for
Service-Learning, if you would like to speak abbatv to include service-learning — or
how to improve or enhance an existing service-iegroourse.

For More Information About this Survey:
contact Dr. Emily Janke at emjanke@uncg.edu

For More Information About Service-Learning:
visit the OLSL websitehttp://olsl.uncg.edu

® High-Impact Educational Practices: What They AréidMas Access to Them, and
Why They Matter, by George D. Kuh (AAC&U, 2008



S’09 Survey Results

APPENDIX A

Courses|ncluded in Survey (by department)

Communication Studies
Curriculum and Instruction
English

Freshman Seminar
History

Masters in Liberal Studies
Political Science

Spanish

Community Partners
Adult Center for Enrichment
After Gateway
Bald Head Island Conservancy
Beverly Mattis
Center for Visual Artists
Children's Home Society of North Carolina
Citizens of Greensboro
CNNC
Cone Mill Villages

Dudley High School

El Buen Pastor Latino Community Services
Evergreens Senior Healthcare

Family Service of the Piedmont

Friends of the Greensboro Public Libraries
Glenwood Tutoring Program

Goodwill

Greensboro Bicentennial Commission
Greensboro Islamic Academy
Greensboro Urban Ministries

Guilford Child Development
Higher Ground

Hope Coordination Center
L.L. Reid

Lisa Zevorich

Mary's house

Moss Lake

NC Zoo

NCCJ

North Carolina Humanities
Council

OLSL Spring Break Relief trip
Parents as Teachers

Recipe for Success

SHIELD Mentor Program
Slow Food Piedmont Triad
SPCA

The Guilford County Animal
Shelter

UNC Healthcare

YWCA

12
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APPENDIX B

Office of Leadership and Service-Learning
Spring 2009 Service-Learning Student Survey
(RESPONSES INCLUDED)

We would like to better understand the impact that Service-Learning has on students. We
particularly want to know how this experience has influenced your perspective on learning, your
view of service, and your perspective of working in a diverse community.

70 Students Surveyed

I. First, we would like to know some information about you.

1. Whatis your racial background?
Caucasian/White (67.1%) African American (28.6%) Asian/Asian American (0%)
Hispanic (1.4%) Native American (0%) Other (2.9%)

2. Whatis your age group?
Under 25 (70%) 25-34 (17.1%) 35-44 (1.4%)
45-54 (7.1%) Over 55 (4.3%)

3. Whatis your gender?
Male (28.6%) Female (68.6%) No Answer (2.9%)

4. Whatis your class level?
Freshman (14.3%) Sophomore (14.3%) Junior (24.3%)

Senior (22.9%) Graduate Student (22.9%) Other (1.4%)

5. Thave ajob that requires me to work:
1-10 hrs/wk (10%) 11-20 hrs/wk (25.7%) 21-30 hrs/wk (14.3%)
31-40 hrs/wk (10%) 41+ hrs/wk (5.7%) I do not have a job (32.9%)

No Answer (1.4%)
6. Prior to taking this course, I have volunteered in my community:
1-15hrs (32.9%) 16-30 hrs (17.1%) 31-45 hrs (1.4%)
46-60 hrs (4.3%) 61+hrs (30%) This is my first experience volunteering. (12.9%)

7. Name of the Service-Learning course you enrolled in:

8. The course number:

9. Name of community partner/agency you worked with:

II. Next, we would like to gain your perspective about this community-based learning
course.”
Please indicate your level of agreement with each statement.

Strongly  Disagree Neutral Agree Strongly
Disagree Agree
10. The community participation aspect of this seur
helped me to see how the subject matter | learned 1% 4% 10% 41% 43%

can be used in everyday life.

" Percentages were rounded to the nearest wholeerumb
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. The community work | did through this course
helped me to better understand the lectures and 1%
readings in this course.

| feel | would have learned more from this c&ur

if more time was spent in the classroom instead 0f29%
doing community work.

The idea of combining work in the community
with university coursework should be practiced in 1%
more classes at this university.

| was responsible for the quantity and theigual

0,
of knowledge that | obtained in this course. 0%

9%

37%

4%

3%

17%

20%

24%

19%

43%

9%

34%

36%

III. The next set of questions relates to your attitude toward community involvement.

Please indicate your level of agreement with each statement

Strongly  Disagree Neutral
Disagre:
15. | was alrleady volunteering in my community lvefo 16% 2304 10%
taking this course.
16. The community participation aspect of this seur
showed me how | can become more involved in my 0% 7% 9%
community.
17. | feel that thg community work | did througlhisth 0% 3% 79
course benefited the community.
18. | probab!y won't vqlunteer or participate ireth 54% 270 7%
community after this course.
19. The community work involved in this course heglp
me to become more aware of the needs in my 1% 3% 14%
community.
20. | have a responsibility to serve my community. 1% 0% 11%
IV. Now, we would like some of your personal reflections on this experience.
Please indicate your level of agreement with each statement
Strongly  Disagree Neutral
Disagree
21. Most pegple can make a difference in their 1% 1% 1%
community.
22. | developed a good relationship with the instou of
this course because of the community work we 4% 7% 41%
performed.
23. (I) \)/er?s comfortable working with cultures otheart my 1% 1% 9%
24. The community work mvolv_ed in this course_mamte 3% 9% 17%
aware of some of my own biases and prejudices.
25. The work | performed in this course helped ez 0% 10% 20%
how to plan and complete a project.
26. Pammpgtmg in the community helped me enbanyg 0% 4% 10%
leadership skills.
27. The work | performed in the community enhancsd
ability to communicate my ideas in a real world 1% 3% 16%
context.
28. | can make a difference in my community. 1% 0% 1%

V.

Concluding thoughts & comments
Please write brief responses to the following questions

Agree

21%

44%

56%

4%

44%

39%

Agree

33%

24%

41%

44%

43%

57%

50%

33%

14

30%

6%

36%

43%

Strongly
Agree

30%

40%

34%

7%

37%

49%

Strongly
Agree

63%

23%

47%
27%
27%

29%

30%

64%
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29. Overall, how would you describe your service-learning experience?

30. Do you have any other comments you would like to share?

Thank you for your insights regarding Service-Learning!

Adapted from Gelmon, S.B., Holland, B.A., Driscoll, A., Spring, A., & Kerrigan, S. (2001). Assessing
Service-Learning and Civic Engagement: Principles and Techniques. Campus Compact.
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